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Table 14.1 (cont.) 

IV. Build on the best of traditional instruction.
Teacher and children demonstrate and explain. 
Teacher assists children in learning productive roles in each classroom activi

ty structure. 
Children practice and memorize after repetitive meaning-making experi

ences for concept building. 
Individuals solve problems with help available from a peer or teacher. 
Children do worksheets. (Ours facilitate the use ofMDMs related to stan

dard mathematical symbols.) 
Homework is somewhat similar to parental experiences. Mobilize a home 

helper to support homework. 

V. Facilitate the learning of general school competencies. Increase self-regulatory
actions so that children:

Become more organized, including learning to do work neatly and regularly 
returning completed homework; 

Understand when they do not understand, and seek appropriate help when 
they need it; 

Are involved in setting some learning goals, making a plan for meeting them 
and carrying out the plan; 

Are helped to reflect on their own progress to affirm how much they have 
learned. 

VI. Mobilize learning help in the home. Actualize home-school links focused on
students' learning by:

Designating a home helper to monitor and help with homework ( daily 
homework is expected; much of the homework is familiar to parents, and 
most is similar to that experienced by the student in the classroom); 

Giving home games and activities to learn and practice prerequisite compe
tencies and knowledge skills; 

Conducting home-helper learning sessions to improve their helping and 
understanding of new aspects of the curriculum. 

Equity, to us, meaus a c lassroom in which each child is included and affirmed 
as an individual and in which access to mathematical competencies valued by 
the culture is provided to all children. Given that educational resources are 
always finite, equity means balancing the needs of various individuals and try
ing to organize socially to maximize the learning of all. Central to equity is set
ting high-level goals for all and then using various methods ofleaming support 
so that individual children can go as far as they can. In an analysis of our urban 
school experience (Fuson et al. 1999 ), we summarize how the frequent reduc
tion of goals to accommodate the realities of some or many underprepared 
children prevent all children in urban schools from reaching high-level goals. 
Such a reduction of goals is common in bilingual settings (Moll 1992). 


























